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About this report 

Purpose 
 

The purpose of this report is to give the approved provider notice of the outcome of the rating 

assessment and the rating levels for their education and care service (under section 136 of the 

Education and Care Services National Law). 

 

The goals of the report are to provide: 

 
o an assessment of the education and care service against the National Quality Standard (NQS) 

and the National Regulations 

o the reasons for rating the service at each level 

o support for the ongoing quality improvement of the education and care service 

 

 

 

 

 

The rating system 
 

The National Regulations prescribe the rating levels within the assessment and rating process 

(regulation 57). The rating levels are: 

 
o Exceeding National Quality Standard 

o Meeting National Quality Standard 

o Working Towards National Quality Standard 

o Significant Improvement Required 

 

 

Further information on how ratings are determined is available in the Guide to Assessment and 

Rating for Services, available on the ACECQA website at www.acecqa.gov.au. 

http://www.acecqa.gov.au/
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Assessment and rating visit details 

 

Type of service 
 

Long Day Care  Outside School Hours Care (OSHC)  

  

Family Day Care  Preschool/Kindergarten  

  

Nominated Supervisor Sarah Quihampton 

  

Educational Leader Sarah Quihampton 

  

Primary Contact 

(for assessment & rating) 
Sarah Quihampton 

  

Quality Improvement Plan 

Date Received 
30 September 2016 

 

 

 

Visit/s 
 

Date 1 November 2016 

  

 

 

 

Authorised officers 
 

Name 1 Melissa Edmonds 

  

Name 2  

 

 

 

Further information ( i f  appl icable)  

 

 

Eden Hills Kindergarten is a Department for Education and Child Development (DECD) 

kindergarten that is located approximately 25 mins out of the city of Adelaide and is situated 

near Flinders University. The site is located in the suburb of Eden Hills and is situated next to 

bush scrub with children having access to a bush block. 
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Quality Area 1 – Educational program and practice 

 

Standard 1.1 
An approved learning framework informs the development of a curriculum that enhances each 
child’s learning and development. 

1.1.1 
Curriculum decision making contributes to each child’s learning and development outcomes in 
relation to their identity, connection with community, wellbeing, confidence as learners and 
effectiveness as communicators. 

Met 

1.1.2 
Each child’s current knowledge, ideas, culture, abilities and interests are the foundation of 
the program. 

Met 

1.1.3 
The program, including routines, is organised in ways that maximise opportunities for each 
child’s learning. 

Met 

1.1.4 The documentation about each child’s program and progress is available to families. Met 

1.1.5 Every child is supported to participate in the program. Met 

1.1.6 
Each child’s agency is promoted, enabling them to make choices and decisions and influence 
events and their world. 

Met 

 

 

Evidence for Standard 1.1 

 

It is evident through documentation, observed practice, discussion and displays at the service that 

the Early Years Learning Framework (EYLF), DECD priorities such as Literacy and Numeracy and 

research regarding high level cognitive skills such as executive functioning inform the curriculum 

which in turn maximises learning and development opportunities for each and every child.  

The following strategies support these opportunities to occur for all children: 

 educators consistently collecting, documenting and using children’s emergent interests to 

inform the program, which in turn engages children in learning opportunities. This was 

evident in documentation such as program notes and family books and in practice observed 

on the day. For example children had come into the kindergarten excited about Halloween on 

the day prior to the assessment and rating visit. Educators embraced the children’s interests 

and enabled them to follow their ideas, providing resources and help as needed. On the 

assessment and rating day a child brought in a carved pumpkin to share with the group, with 

the educator asking the child how he wanted to share the pumpkin, in effect directing his own 

learning. As this was being shared the educator led a discussion about Halloween, children’s 

knowledge of and spooky noises they could make when the lights were off and the pumpkin 

was lit. The educator encouraged the children to problem solve how they would know when to 

stop the noises. 
 routines which maximise children’s learning, provide stability for children, but are flexible at 

the same time. Children were observed following lunch, group and arrival routines 

seamlessly. Educators were heard reminding children when the first piece of music played 

that this was about resetting their environment, whilst the second piece of music indicated 
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that the children should move to the group session. Children outside were observed noticing 

and responding to the music on their own. Group, lunch and arrival routines encouraged and 

supported children’s self-help skills, agency and engagement in the program. For example as 

children arrived they took a rock with their name on and placed on a number, promoting 

children’s belonging and numeracy. At lunch time children put their own sunscreen on and got 

their lunches from the fridge, or prepared their fruit, before finding a seat at the tables and 

then washed their own dishes if required. At morning group time the roll call was conducted 

with children encouraged to predict who would be first by the first letter of their name and 

using different languages to say hello. Morning group time was also used to discuss with 

children what was available during the session and previous learning they had been involved 

in. Children were reminded before commencing the discussion about their 5L’s (see standard 

5.2) as well as the need to keep their information in their brain until after and to be respectful 

of the person talking. 
 the use of primary focus groups, to ensure all children are observed and involved in the 

program. These focus groups allow teachers to work in smaller numbers with children. Small 

group times were observed to support children’s literacy and numeracy in a more individual 

approach, with children encouraged to predict text, count and discuss the stories read. 
 the provision of documentation for parents that clearly demonstrates the program and 

progress of their child. This includes a ‘Planning for Learning document’ which includes term 

focus areas and goals for individual children, learning stories, observations and noticing’s and 

at the end of the term reflections and reviews of the goals. Parents are also strongly 

encouraged to meet with educators and this is encouraged through newsletters. A 

comprehensive statement of learning is provided for the child at the end of the year. 
 educators consistently encouraging and supporting children’s agency and inclusion in the 

program. Educators were observed supporting children to join in play, noticing children’s 

ideas and interests and using these to inform the program, responding to children’s requests 

for resources and involving children in experiences and group times and extending their 

learning through questioning and conversations. 

 

Standard 1.1 is rated Exceeding NQS 
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Standard 1.2 
Educators and co-ordinators are focused, active and reflective in designing and delivering the 
program for each child. 

1.2.1 
Each child’s learning and development is assessed as part of an ongoing cycle of planning, 
documentation and evaluation. 

Met 

1.2.2 
Educators respond to children’s ideas and play and use intentional teaching to scaffold and 
extend each child’s learning. 

Met 

1.2.3 
Critical reflection on children’s learning and development, both as individuals and in groups, 

is regularly used to implement the program. 
Met 

 

 

Evidence for Standard 1.2 

 

Educators are focused, active and reflective in the design and implementation of the program. There 

is a clear planning cycle in place for both individuals and the group of children. The planning process 

is informed by the parent’s goals/expectations, children’s ideas, interests and abilities, the EYLF, 

DECD literacy and numeracy indicators and other focuses for the term such as child protection, 

diversity and executive functions. The term plan overview is developed and sent to parents for 

suggestions and comments before being implemented. This is supported by weekly planning 

informed by children’s individual planning and children’s emerging interests. 

As discussed in standard 1.1 the planning for learning document is completed for each child, along 

with the term focus this includes educator observations and planning, children’s and parents voice, 

notes from parent/educator interview and reflection/review/implications for the next term’s planning. 

Learning stories and the learning journals are cross referenced to check literacy and numeracy goals, 

evidence of what is occurring and to identify gaps. 

As discussed in standard 1.1 and above, educators consistently respond to children’s emerging 

interests and these are captured and planned for each week and when things happen daily. Displays 

in the kindergarten also documented how educators have supported children’s emerging interests for 

example, a case study on display on song writing the children have been involved in. The display 

discussed how the children had started writing a song about recycling but that this changed to a 

song about catching a mouse after the children had seen one that morning and had tried to catch it. 

The case study discusses the paperwork involved in writing the song, the need for children to use 

their working memory and cognitive functions to retell the story. 

The service undergoes a vast range of critical reflection processes in regards to the program and 

service. Critical reflection is achieved through: 

 reflection on children’s ‘planning for learning’ document conducted each term including 

implications for learning 
 reflection notes in regards to the group program and individual children in the planning/ 

educator book, these are discussed each fortnight 
 daily professional discussions to reflect on experiences and environment provided 
 family feedback which is collected and documented in the planner 
 ongoing discussions with families to support children transfer learning to their home 

environment 
 discussion about the curriculum with governing council 
 cross referencing learning stories against literacy/ numeracy and EYLF outcomes to identify 
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evidence of achievement and to identify any gaps in children’s learning. 

 

Standard 1.2 is rated Exceeding NQS 
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Quality Area 1 summary 

QA1 Minor Adjustment Notes 
 

 

 

QA1 Quality Improvement Plan Notes 
 

 

 

QA1 Compliance Notes 
 

 

 

For Quality Area 1, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Does the service educate and care for children who are in the year that is 2 years 

before grade 1 of school? 
 No 

 

Quality Area 1 is rated Exceeding NQS 
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Quality Area 2 – Children’s health and safety 

 

Standard 2.1 Each child’s health is promoted. 

2.1.1 Each child’s health needs are supported. Met 

2.1.2 
Each child’s comfort is provided for and there are appropriate opportunities to meet each 
child’s need for sleep, rest and relaxation. 

Met 

2.1.3 Effective hygiene practices are promoted and implemented. Met 

2.1.4 
Steps are taken to control the spread of infectious diseases and to manage injuries and 
illness, in accordance with recognised guidelines. 

Met 

 

 

Evidence for Standard 2.1 

 

The service has a high number of children with additional needs within the program thus requiring all 

educators to be vigilant in promoting children’s health and following best health practices. It was 

evident that all children’s health needs are consistently supported, monitored and promoted. 

A parent at the service discussed with the authorised officer her child’s medical needs and the 

process she went through in identifying a service that she felt could best support her child. The 

parent stated that the service asked questions, researched the condition and support her child each 

day to integrate into the program, giving the parents a sense of comfort to leave her there. 

It was evident that the service considers all children’s health history and medical needs upon 

enrolment and has systems in place to best support each child. Health and action plans are clearly 

displayed for staff just above the children’s medication allowing immediate and easy access. The 

director has a referral/support services summary which clearly details children requiring extra 

support, the concerns/diagnosis, kindy sessions child attends and what other services are involved. 

Children’s comfort is provided for with children able to rest in spaces both inside and outside and to 

engage in quiet play. Children were observed resting on large cushions with sheets whilst reading 

books after lunch. The director discussed that yoga has been used with the children as a relaxation 

activity and further discussed how a child uses yoga poses when she gets anxious or upset as a way 

of coping. An educator discussed how they had noticed a decrease in the number of incidents 

happening between 1.30pm to 2.30pm since experiences such as yoga and song writing have been 

introduced at this time enabling children to rest their bodies and minds. 

A number of effective hygiene practices and preventative steps to control the incidence and spread 

of infectious illnesses were observed, as were educators promoting these with children as 

opportunities arose. The effective hygiene practices included; children washing hands before and 

after eating, toileting and touching snails; educators washing down tables before and after eating; 

educators washing hands upon arrival or after helping children with toileting needs and the use of 

different coloured cloths for different cleaning purposes. It is evident that promotion of hygiene 

practices occurs with children taught songs about the processes and educators observed reminding 

children about the need to follow these practices. The director stated that with the large number of 
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and severity of health issues it is imperative that all tables and chairs are wiped down on a regular 

basis and that children effectively wash their hands. The service also ensures that infectious illnesses 

are reported to parents along with information regarding the illness and exclusion periods as guided 

by the Staying Healthy in Child Care guidelines. The service also documents children illnesses and 

accidents ensuring that parents are aware of these and sign the appropriate documentation. 

 

Standard 2.1 is rated Exceeding NQS 
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Standard 2.2 Healthy eating and physical activity are embedded in the program for children. 

2.2.1 
Healthy eating is promoted and food and drinks provided by the service are nutritious and 
appropriate for each child. 

Met 

2.2.2 
Physical activity is promoted through planned and spontaneous experiences and is 
appropriate for each child. 

Met 

 

 

Evidence for Standard 2.2 

 

Healthy eating and physical activity are embedded in the program for children with the service: 

 supporting parents and children to make healthy choices. Parents are given information such 

as Right Bite guidelines and the service's nutrition policy. There is an ongoing educative 

approach with children in relation to healthy eating which is supported by educator discussion 

and program focus throughout the year. 
 providing a range of spontaneous and planned physical activity for the children both in groups 

and individually. The director discussed the ‘come and try’ sessions they provide with 

particular children in mind, as well as buying/ providing equipment to challenge children’s 

physical skills such as gross motor and giving children different opportunities to practice the 

same skills at different times. An educator discussed with the authorised officer equipment 

they had bought such as sack trolleys in response to a child’s interest in trade work. On the 

day of the assessment and rating visit children were observed pushing, pulling and stacking 

crates on the sack trolleys. 

  

  

 

Standard 2.2 is rated Exceeding NQS 
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Standard 2.3 Each child is protected. 

2.3.1 Children are adequately supervised at all times. Met 

2.3.2 
Every reasonable precaution is taken to protect children from harm and any hazard likely to 
cause injury. 

Met 

2.3.3 
Plans to effectively manage incidents and emergencies are developed in consultation with 

relevant authorities, practised and implemented. 
Met 

2.3.4 
Educators, co-ordinators and staff members are aware of their roles and responsibilities to 
respond to every child at risk of abuse or neglect. 

Met 

 

 

Evidence for Standard 2.3 

 

Strategies in place to ensure that all children are protected include: 

 effective supervision that includes educators attuned to where children are and moving 

accordingly as well as responding quickly to children’s needs or behaviour that may be 

determined as unsafe. 
 preventative action taken such as risk assessments on excursions, use of the bush block and 

before purchasing equipment. Risk concerns such as snakes, play in the bush block and 

climbing trees are discussed with children and children are aware of practices to keep them 

safe, such as no climbing past the red lines on the tree branches. Minutes sighted from staff 

meetings indicate that discussions are had with educators in regards to monitoring children’s 

use of equipment to ensure that it is safe. Children are encouraged to ‘Stop and Think’ and 

risk assess in their play, this was sighted occurring in the outside space during the 

assessment and rating visit. 
 plans and procedures to follow in regards to emergencies. The service practices termly drills 

on different days and at different times to ensure that all educators and children participate; 

they also use different circumstances so that they can practice getting to different ‘safe 

points’. The drills are evaluated and changes made as recommended. 
 the implementation of a child protection curriculum for the children, of which parents are 

notified about via the term overview and newsletters. Parents are also notified of resources 

they can borrow in support of keeping their child safe. The service also ensures that all 

educators have Responding to Abuse and Neglect training. Discussions are had with all staff 

to ensure that there is a common understanding of their roles and responsibilities in regards 

to suspected abuse or neglect. 

  

 

Standard 2.3 is rated Exceeding NQS 
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Quality Area 2 summary 

QA2 Minor Adjustment Notes 
 

 

 

QA2 Quality Improvement Plan Notes 
 

 

 

QA2 Compliance Notes 
 

 

 

For Quality Area 2, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Quality Area 2 is rated Exceeding NQS 
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Quality Area 3 – Physical environment 

 

Standard 3.1 The design and location of the premises is appropriate for the operation of a service. 

3.1.1 
Outdoor and indoor spaces, buildings, furniture, equipment, facilities and resources are 
suitable for their purpose. 

Met 

3.1.2 Premises, furniture and equipment are safe, clean and well maintained. Met 

3.1.3 
Facilities are designed or adapted to ensure access and participation by every child in the 
service and to allow flexible use, and interaction between indoor and outdoor space. 

Met 

 

 

Evidence for Standard 3.1 

 

The design and location of the premises is appropriate for the operation of the service in that: 

 there are inside and outside spaces that allow children to explore, learn and develop in. 

Inside spaces allow for children to engage in a range of different play types, provides spaces 

for parents and educators to have confidential conversations, for storage of resources and for 

toileting needs for both adults and children. It was noted that the kitchen is a small space 

that is dedicated to art use as well as for food preparation for staff. There is a double sink in 

the kitchen area but with one dedicated to art cleaning and the other for dishes. There is 

another sink in the laundry area which has been dedicated to hand washing. The outside area 

provides children with a range of challenges and play spaces to engage in. There is suitable 

natural shade and a verandah area provides man made shade for the children. A ramp also 

allows access for children in wheelchairs, if needed. 
 the premises, furniture and equipment are safe, clean and well maintained. It was evident 

that staff and children take care of their environment with times set aside to pack up before 

moving to the next routine, bathrooms cleaned throughout the day and a professional cleaner 

working through a prescribed clean each night. 
 every child is able to participate in the program with easy access to the inside area with a 

ramp and stairs. Open doors enable children to easily move between the outside and inside 

area for most of the day. The inside area is set up in a manner that enables children to easily 

move between spaces and easily access resources and their belongings. Children were able to 

engage in experiences in both the inside and outside area that supported their creative, 

scientific, emotional play as well as encouraging literacy and numeracy. 

  

  

 

Standard 3.1 is rated Exceeding NQS 
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Standard 3.2 
The environment is inclusive, promotes competence, independent exploration and learning 
through play. 

3.2.1 
Outdoor and indoor spaces are designed and organised to engage every child in quality 
experiences in both built and natural environments. 

Met 

3.2.2 
Resources, materials and equipment are sufficient in number, organised in ways that ensure 
appropriate and effective implementation of the program and allow for multiple uses. 

Met 

 

 

Evidence for Standard 3.2 

 

The inside and outside learning environments are inclusive, promote competence, independent 

exploration and learning through play. 

The service has designed the inside and outside areas to enable children to engage in a range of play 

styles and experiences that encourage and support children’s creativity and investigation as well as 

supporting children to use their executive functions. Children are supported to impact on the 

environment and drive their own learning by being able to move freely between spaces and choose 

experiences and resources to engage in. Children were observed requesting experiences and 

resources to add to their play with educators responding quickly. The service has supported children 

to be immersed in this with access to the bush block and other natural elements used within the 

program. 

The service provides a vast range of resources, materials and equipment including open ended 

resources and loose play materials for children to use and create with. Children were observed 

adding resources to experiences and their play and using loose materials in the outside area for 

many different purposes. Educators were observed supporting children to wait for their turn with 

new popular items such as the sack trolleys. Children wrote their name on lists to ensure they would 

get a turn. 

 

Standard 3.2 is rated Exceeding NQS 
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Standard 3.3 
The service takes an active role in caring for its environment and contributes to a sustainable 
future. 

3.3.1 Sustainable practices are embedded in service operations. Met 

3.3.2 
Children are supported to become environmentally responsible and show respect for the 
environment. 

Met 

 

 

Evidence for Standard 3.3 

 

The service website states that ‘kindy provides fun ways for children to promote environmental 

behaviours every day. Enjoyable interaction with the environment promotes environmentally 

responsible choices and actions.’ 

It is evident that sustainability and the environment are focus points in the service curriculum with 

sustainable embedded practices in place, such as: 

 a community recycling station where people can drop off phone batteries, cans/bottles, ink 

cartridges and plastics 
 sorting waste and scraps and a focus on ‘less to landfill’ in 2016 (using a small bin as a visual 

representation of the small amount of landfill the service is aiming for each day) 
 using a worm farm to recycle suitable food scraps 
 a ‘swap and donate’ table for parents to recycle unwanted goods 
 the promotion of nude food and wipe out waste program 
 growing, harvesting and using produce 
 saving water through the use of drip irrigation. 

The service actively supports children to be environmentally responsible within their program and 

acknowledges that the skills and beliefs learnt at kindergarten can be relayed to caring for the 

environment in a broader sense. The service encourages children: 

 to sort waste for a variety of reasons and uses 
 think about landfill, the why and where and how long it takes items to decompose 
 be involved in Clean Up Australia Day, taking care of their own play space and sorting the 

waste they found 
 to develop protocols about using their bush block including not removing any of the flora or 

fauna from the area. 

The service encourages families to recycle and re-use items as well as using sustainable practices in 

the kindergarten working bees. 

  

  

 

Standard 3.3 is rated Exceeding NQS 



 

17 | P a g e  

 

 

Quality Area 3 summary 

QA3 Minor Adjustment Notes 
 

 

 

QA3 Quality Improvement Plan Notes 

It is recommended that the approved provider the current 

hand washing facilities at the kindergarten and its impact 

on the delivery of the program. 

 

QA3 Compliance Notes 
 

 

 

For Quality Area 3, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Quality Area 3 is rated Exceeding NQS 
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Quality Area 4 – Staffing arrangements 

 

Standard 4.1 
Staffing arrangements enhance children’s learning and development and ensure their safety and 
wellbeing. 

4.1.1 Educator-to-child ratios and qualification requirements are maintained at all times. Met 

 

 

Evidence for Standard 4.1 

 

Staff are arranged in a manner that contributes to high quality learning and care environments for 

each child. This includes: 

 ensuring that they always have the correct educator to child ratio 
 targeted recruitment of educators to ensure a good balance of skills, also taking into account 

previous relationships with the children/service 
 the use of primary focus groups, enabling more one to one work with children 
 arranging release time for all educators to enable them to feed into the program. 

 

Standard 4.1 is rated Exceeding NQS 
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Standard 4.2 Educators, co-ordinators and staff members are respectful and ethical. 

4.2.1 Professional standards guide practice, interactions and relationships. Met 

4.2.2 
Educators, co-ordinators and staff members work collaboratively and affirm, challenge, 
support and learn from each other to further develop their skills and to improve practice and 
relationships. 

Met 

4.2.3 
Interactions convey mutual respect, equity and recognition of each other’s strengths and 

skills. 
Met 

 

 

Evidence for Standard 4.2 

 

It was evident through discussion with the director that the staff team at Eden Hills Kindergarten 

have high expectations of themselves and high standards in regards to their professional practice. 

This notion was supported by: 

 educators guided in their practice by professional standards, readings and research 
 all educators ideas and knowledge being valued and educators being encouraged and able to 

contribute to the program for the service 
 educators valuing and identifying each other’s skills and knowledge 
 in-depth information supplied to all educators to support them in their roles 
 shared communication between the director and educators in regards to children’s needs and 

the program 
 a collaborative approach, to sharing training information, reflecting on the program and 

reviewing practices 
 a shared team strong work ethic. 

  

 

Standard 4.2 is rated Exceeding NQS 
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Quality Area 4 summary 

QA4 Minor Adjustment Notes 
 

 

 

QA4 Quality Improvement Plan Notes 
 

 

 

QA4 Compliance Notes 
 

 

 

For Quality Area 4, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Quality Area 4 is rated Exceeding NQS 
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Quality Area 5 – Relationships with children 

 

Standard 5.1 Respectful and equitable relationships are developed and maintained with each child. 

5.1.1 Interactions with each child are warm, responsive and build trusting relationships. Met 

5.1.2 
Every child is able to engage with educators in meaningful, open interactions that support the 
acquisition of skills for life and learning. 

Met 

5.1.3 Each child is supported to feel secure, confident and included. Met 

 

 

Evidence for Standard 5.1 

 

The service has identified strategies that support the development and maintenance of relationships 

with each child and have ‘committed to each child and family belong to a community of learners.’ 

This includes the educator consistency and opportunities for children and families to be involved in 

the service prior to preschool through avenues such as playgroup and pre-kindy, during which 

preschool educators are present. 

Educators use the Respect, Reflect, Relate tool in order to develop children’s relationships and their 

engagement in the environment and program. It is evident that the service acknowledges that 

respectful and equitable relationships with children enable each child’s sense of being, belonging and 

becoming whilst at the service. 

Educators were consistently observed: 

 welcoming and acknowledging children and families as they arrived, with these conversations 

demonstrating a knowledge of the child and their home life 
 acknowledging and celebrating all children’s efforts and successes 
 in two way conversations with children in which they demonstrated active listening, 

responded appropriately and took every opportunity, where appropriate, to extend children’s 

thinking and learning 
 engaging children in the day to day running of the program, promoting a sense of ownership. 

For example, educators and children checked UV ratings before changing and sharing the UV 

information with the rest of the group, children were asked how they would like to share their 

news at group time (see standard 1.1) and children and educators reset environments before 

moving on 
 supporting and encouraging children to problem solve and asking open questions to extend 

children’s learning. For example a group of children looking at snails in the garden were 

asked the question ‘How do you think snails might communicate with each other?’ Another 

example was when a child was playing with the water and some pipes, the child said to the 

educator ‘It won’t go up the pipe’, the educator commented ‘You’re right, but why won’t it?’ 

  

Children were observed: 
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 confidently coming into preschool with smiles on their faces and following arrival routines 

seamlessly 
 showing joy and excitement with educators and other children upon arrival 
 requesting educators help and/ or presence in their play 
 moving between play areas and confidently asking for extra resources and/or equipment as 

needed in their play 
 sharing their ideas and work with each other and educators. 

 

Standard 5.1 is rated Exceeding NQS 
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Standard 5.2 
Each child is supported to build and maintain sensitive and responsive relationships with other 
children and adults. 

5.2.1 
Each child is supported to work with, learn from and help others through collaborative 
learning opportunities. 

Met 

5.2.2 
Each child is supported to manage their own behaviour, respond appropriately to the 
behaviour of others and communicate effectively to resolve conflicts. 

Met 

5.2.3 The dignity and rights of every child are maintained at all times. Met 

 

 

Evidence for Standard 5.2 

 

The service supports children to build and maintain sensitive and responsive relationships with peers 

and adults through a number of strategies including: 

 a focus on executive functions being taught within the program. This encourages children to 

plan, focus attention, remember instructions and juggle tasks, including the concept of Stop, 

Think and Do. Educators were observed consistently using the language of executive 

functions in encouraging children to manage their behaviour and their learning and children 

were observed using the strategies. 
 collaborative learning opportunities provided to children to work and play together such as 

song writing in which they have created songs about stop, think and do and first urge, 

exploring the bush block and role play and play making. 
 intentional teaching around fair play, justice, discrimination and ways to solve problems. 
 role modelling of inclusive practices, empathy and how to be friends. 
 educators encouraging persistence and confidence building. In play a child was heard stating 

to another ‘I’m not going to give up.’ 
 educators stepping in and reminding children to think about their behaviour. A child in play 

was observed saying ‘I’m going to hit X’ the educator responded by saying ‘no-one likes to be 

hit’ the child responded ‘I’ll hit the floor then’ to which the educator replied ‘that’s a good 

solution, don’t hit it too close to me though as it makes me worried that you might hit me.’ As 

two children were pretend playing with their ‘light sabres’ another educator said to them, ‘I’m 

thinking you guys need a bigger space’, redirecting their play to a safer area. 
 having clear expectations of behaviour and encouraging children to own their behaviour. At 

group time children were reminded of the 5L’s before beginning the discussion, children were 

observed saying what the 5L’s were. Children were also reminded to keep the information in 

their brains and be respectful of others talking. A smaller group of children sat together at 

group time, the educator said to them ‘do you think you will be able to concentrate sitting 

together in this group?’, to which the three boys said ‘yes’, the educator replied ‘okay I’m 

counting on you.’ 
 educators respectfully approaching children to discuss concerns, ensuring that it was a 

discussion between the children involved. 
 educators asking children questions about their play or work before stepping in, for example, 

‘are you happy to read or would you like someone to read to you?’ 
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Standard 5.2 is rated Exceeding NQS 
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Quality Area 5 summary 

QA5 Minor Adjustment Notes 
 

 

 

QA5 Quality Improvement Plan Notes 
 

 

 

QA5 Compliance Notes 
 

 

 

For Quality Area 5, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Quality Area 5 is rated Exceeding NQS 
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Quality Area 6 – Collaborative partnerships with families and 

communities 
 

Standard 6.1 Respectful and supportive relationships with families are developed and maintained. 

6.1.1 There is an effective enrolment and orientation process for families. Met 

6.1.2 Families have opportunities to be involved in the service and contribute to service decisions. Met 

6.1.3 Current information about the service is available to families. Met 

 

 

Evidence for Standard 6.1 

 

As stated in standard 5.1 the service acknowledges that ‘everyone belongs’ and as a service they are 

‘committed to each child and family belong to a community of learners.’ This is truly evident in the 

level of parent engagement within the service which is indicative of the respectful and supportive 

relationships with families that the service has developed and maintains. 

The service uses strategies such as playgroup, pre-kindy and effective enrolment and orientation 

processes as a starting point when developing relationships with families. Parents are provided with 

information to support their child’s time at pre-kindy and kindy with a parent information booklet 

that covers a range of topics to support both the family and child. 

The QIP states that the ‘high rate of parents participation in working bees, curriculum and social 

events reflects strengths of the relationships between educators and families and their children.’ The 

strength of relationships was evident with two parents, also governing council members, specifically 

asking to share with the authorised officer their positive experiences with the kindergarten. One 

parent was a parent who had returned with her third child and the other a first time parent. 

Individually they discussed; their involvement in the governing council and the decisions they 

impacted on in this role, both financial and curriculum; the involvement of parents within the service 

via fundraising, parent participation in the program and use of parents skills such as photography; 

how the educators acknowledge the value of parents and what they contribute to the program and 

their expertise on their child and the strengths of the program, such as the emotional education of 

their children and the way their inclusive manner. 

The service ensures that parents are kept in the loop of what is happening in the kindergarten 

through a range of ways. This is done through; visual displays; detailed newsletters which inform 

parents of upcoming events, curriculum updates, parent workshops, annual and general parent 

meetings, reminders and opportunities for parent involvement and a website which provides access 

to general kindergarten information and policies. 

  

 

Standard 6.1 is rated Exceeding NQS 
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Standard 6.2 
Families are supported in their parenting role and their values and beliefs about childrearing are 
respected. 

6.2.1 
The expertise of families is recognised and they share in decision making about their child’s 
learning and wellbeing. 

Met 

6.2.2 
Current information is available to families about community services and resources to 
support parenting and family wellbeing. 

Met 

 

 

Evidence for Standard 6.2 

 

The service actively supports parents in their parenting role and respects their values and beliefs 

about child rearing through: 

 providing a vast amount of opportunities for parents to impact on their child’s well-being and 

learning and development. The service actively seeks parents input and knowledge of their 

child at the beginning of their learning journey at Eden Hills Kindergarten with parents asked 

what are three things they want their child to achieve at kindergarten? Parent knowledge is 

sought through child profiles, orientation visits, surveys, verbal discussions, governing council 

meetings, planning for learning information nights and written feedback. Parents are 

encouraged to inform the program with the term overview sent to each parent for feedback in 

regards to their child and parents contributing to the planning for learning document. It was 

evident that parent input does impact on the wider group and individual children’s learning. 

The service supports families to meet with their child’s primary educator throughout the year 

by offering a range of times and ways to do this. The service QIP identifies that success 

measures in regards to their goal for standard 6.2 states that ‘families value themselves as 

their child’s primary and most influential educators’. It is also noted that the kindergarten 

support parents to choose sessions that suit them and their child’s needs rather than 

imposing particular sessions, such as Monday and Wednesday or Tuesday and Thursday. 
 ensuring that families have the knowledge and access to community information and 

resources that support them in their parenting role. The service whilst providing a range of 

information and a parent resource and child library also steps beyond this by offering 

information nights/ workshops and extensive information to families on specific topics. A 

parent noticeboard keeps parents notified of what is happening in the community and 

professional readings are attached nearby for parents to access. Educators are active in 

identifying and referring children who may need extra attention and support parents to access 

community resources as needed. 

  

  

 

Standard 6.2 is rated Exceeding NQS 
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Standard 6.3 
The service collaborates with other organisations and service providers to enhance children’s 
learning and wellbeing. 

6.3.1 Links with relevant community and support agencies are established and maintained. Met 

6.3.2 
Continuity of learning and transitions for each child are supported by sharing relevant 
information and clarifying responsibilities. 

Met 

6.3.3 Access to inclusion and support assistance is facilitated. Met 

6.3.4 The service builds relationships and engages with their local community. Met 

 

 

Evidence for Standard 6.3 

 

Collaboration with other services and organisations within the community positively impacts the 

children’s learning and wellbeing. 

The service has strong connections with local schools, educational partnerships, health support 

agencies and volunteer groups. These relationships enable strong transitions for children to school; a 

strong curriculum that is reflected on, and informed at a higher level with other preschools, school 

services and through professional development; connections that enable staff to refer children and 

families for extra support and to support inclusion of all children into the service and strong networks 

and support to further develop children’s knowledge of sustainability and the environment. 

As mentioned in standard 2.1 the service has a high number of children enrolled with extra needs 

and thus has developed and maintained relationships with a range of services such as Headstart, 

DECD special educators, speech therapists, psychologists, GP Plus, Palliative Care Counsellors and 

NDIS. These services often help inform the individual children’s program and share strategies with 

educators to support the inclusion of the child in the program. The service also identifies and tracks 

which services work with which children and which school the child will be going to in the future, this 

supports further information sharing as required to best support the child. 

The service has identified that there are 12 feeder schools for the children in the current group. 

Contact has been made with each of these schools and an invitation extended for the reception 

teachers to visit the child/children at kindergarten. Connections with feeder schools, through the 

partnership group, promote a continuity of learning and transitions and educators meet with 

teachers to unpack the EYLF and Australian Standards of Teaching. The service also tracks the 

children’s transition into school with a survey sent to reception teachers to gauge how children from 

Eden Hills Kindergarten have settled into school in order to further inform their curriculum and QIP. 

  

  

 

Standard 6.3 is rated Exceeding NQS 
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Quality Area 6 summary 

QA6 Minor Adjustment Notes 
 

 

 

QA6 Quality Improvement Plan Notes 
 

 

 

QA6 Compliance Notes 
 

 

 

For Quality Area 6, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Quality Area 6 is rated Exceeding NQS 
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Quality Area 7 – Leadership and service management 

 

Standard 7.1 
Effective leadership promotes organisational culture and builds a professional learning 
community. 

7.1.1 Appropriate governance arrangements are in place to manage the service. Met 

7.1.2 The induction of educators, co-ordinators and staff members is comprehensive. Met 

7.1.3 Every effort is made to promote continuity of educators and co-ordinators at the service. Met 

7.1.4 
Provision is made to ensure a suitably qualified and experienced educator or co-ordinator 
leads the development of the curriculum and ensures the establishment of clear goals and 
expectations for teaching and learning. 

Met 

7.1.5 
Adults working with children and those engaged in management of the service or residing on 
the premises are fit and proper. 

Met 

 

 

Evidence for Standard 7.1 

 

Effective leadership provided by the approved provider, governing council and the director supports 

a positive organisational culture and builds a professional learning community. 

The governing council has well established policies and procedures that support the roles within and 

there is staff and parent representation within the group. As mentioned earlier the authorised officer 

had a chance to speak to two governing council members who discussed in detail the role of the 

governing council and the impact they can have on the service. The names of governing council 

members are clearly displayed for parents and a whiteboard and the newsletter is used to inform 

parents of dates and times of the governing council as well as topics for discussion. 

Induction processes, for educators, students and relief staff, are thorough and include an induction 

folder and checklist to complete. Relief staff are encouraged to come and spend a morning with the 

children and staff team if able to, to help build relationships with staff and children. A core list of 

relief educators are used where possible to ensure consistency for the children and an extra funded 

Early Childhood Worker is used as the first option, to minimise the use of relief staff. The staff team 

have worked together for a long time and the director stated that she believes high morale of the 

team has resulted in a low turnover of staff within the last decade. 

The director of the service is the educational leader. When asked how she promotes a positive 

organisational culture and supports staff to achieve high teaching goals, the director discussed the 

agreed goals the educators have, how she supports staff through performance meetings and the 

quality improvement process that they work through together as a team. As discussed in standard 

4.2 it was evident throughout the assessment and rating visit that the staff team had high 

expectations of themselves and that the educator supported them to achieve these through 

professional discussions and through providing staff with professional readings whilst continuously 

reflecting on their practice and the program itself. 
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Standard 7.1 is rated Exceeding NQS 
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Standard 7.2 There is a commitment to continuous improvement. 

7.2.1 A statement of philosophy is developed and guides all aspects of the service’s operations. Met 

7.2.2 
The performance of educators, co-ordinators and staff members is evaluated and individual 
development plans are in place to support performance improvement. 

Met 

7.2.3 An effective self-assessment and quality improvement process is in place. Met 

 

 

Evidence for Standard 7.2 

 

One of the values mentioned in the Eden Hills Kindergarten philosophy is continuous improvement; 

this is evident through effective processes such as: 

 a statement of philosophy that has been brainstormed by staff and reviewed by parents and 

governing council members. The philosophy is informed by educator beliefs about how 

children learn and their thoughts on the role of the parents in their child’s journey. 
 professional development discussions, both formal and informal, throughout the year to 

support staff in their role. Identified site goals, work priorities, professional development and 

performance objectives are focus points in the performance review. Staff are encouraged to 

think about key achievements, how they know they were successful in previous goals, their 

strengths and areas for development. Professional performance discussions in Term 1 and 

Term 3. All discussions lead to the identification of continuous improvement opportunities. 
 a self-assessment process in which all staff look at the seven quality areas in relation to their 

current practices. At the beginning of the year the seven quality areas are discussed with 

staff and parents in relation to the EYLF and goals of the service. A discussion also occurs in 

regards to the big picture of the service and site focus points such as numeracy, literacy, 

sustainability and executive functioning. The information captured from these discussions 

informs the service QIP and this is distributed to the wider parent base for comment. It was 

evident at the assessment and rating visit that the QIP is an effective document that has 

supported reflection and continuous improvement and is considered as ongoing. 

 

Standard 7.2 is rated Exceeding NQS 
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Standard 7.3 Administrative systems enable the effective management of a quality service. 

7.3.1 
Records and information are stored appropriately to ensure confidentiality, are available from 
the service and are maintained in accordance with legislative requirements. 

Met 

7.3.2 
Administrative systems are established and maintained to ensure the effective operation of 
the service. 

Met 

7.3.3 
The Regulatory Authority is notified of any relevant changes to the operation of the service, 

of serious incidents and any complaints which allege a breach of legislation. 
Met 

7.3.4 
Processes are in place to ensure that all grievances and complaints are addressed, 
investigated fairly and documented in a timely manner. 

Met 

7.3.5 
Service practices are based on effectively documented policies and procedures that are 
available at the service and reviewed regularly. 

Met 

 

 

Evidence for Standard 7.3 

 

Administrative systems are in place to enable the effective management of a quality service, this 

includes: 

 recording and storage systems in place that ensure children’s, families and staff records are 

updated as required and stored in a confidential manner, including the use of locked filing 

cabinets and password protection on computers and computer programs. 
 well managed computer systems that enable effective and efficient operation of the preschool 

including tracking of enrolments, children's health care needs, invoices, relevant history 

assessments, reportable incidents and work health and safety requirements. The service is 

aware of the need to report required information regarding serious incidents to the IRMS 

system in order for the approved provider to alert the Regulatory Authority. 
 effective grievance procedures that are clearly displayed and are supported by a grievance 

policy. The director discussed with the authorised officer where complaints had been raised 

and the process the parent was advised to follow. The director stated that one complaint and 

the outcome informed future practice at the service. 
 policies that are updated annually by governing council members in partnership with parents 

and staff. Policies are grouped together with review dates to enable them to be reviewed 

effectively. Policies are also reviewed as needed or when directives come from the approved 

provider. Practice was observed to reflect policies. 

 

Standard 7.3 is rated Exceeding NQS 
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Quality Area 7 summary 

QA7 Minor Adjustment Notes 
 

 

 

QA7 Quality Improvement Plan Notes 
 

 

 

QA7 Compliance Notes 
 

 

 

For Quality Area 7, is there an unacceptable risk to the health, safety or wellbeing 

of children? 
 No 

 

Quality Area 7 is rated Exceeding NQS 
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Assessment and rating summary 

 

   Quality Area 1 is rated Exceeding NQS 

  

   Quality Area 2 is rated Exceeding NQS 

  

   Quality Area 3 is rated Exceeding NQS 

  

   Quality Area 4 is rated Exceeding NQS 

  

   Quality Area 5 is rated Exceeding NQS 

  

   Quality Area 6 is rated Exceeding NQS 

  

   Quality Area 7 is rated Exceeding NQS 

 

 

 

  

  Overall rating Exceeding NQS  
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Summary comments 
 

 

 

 

 

 

 

   Minor adjustment notes summary 

   Quality Area 1 

 

 

 

   Quality Area 2 

 

 

 

   Quality Area 3 

 

 

 

   Quality Area 4 

 

 

 

   Quality Area 5 

 

 

 

   Quality Area 6 

 

 

 

   Quality Area 7 

 

 

 

 

   Quality improvement plan notes summary 

   Quality Area 1 

 

 

 

   Quality Area 2 

 

 

 

   Quality Area 3 

It is recommended that the approved provider the current 

hand washing facilities at the kindergarten and its impact 

on the delivery of the program. 

 

   Quality Area 4 

 

 

 

   Quality Area 5 

 

 

 

   Quality Area 6 

 

 

 

   Quality Area 7 
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   Compliance notes summary 

   Quality Area 1 

 

 

 

   Quality Area 2 

 

 

 

   Quality Area 3 

 

 

 

   Quality Area 4 

 

 

 

   Quality Area 5 

 

 

 

   Quality Area 6 

 

 

 

   Quality Area 7 

 

 

 

 

 


